[bookmark: _heading=h.rtfea2mfwqgh][image: University of Southern California Center for Excellence in Teaching]

[bookmark: _heading=h.uzdq90i6bix4]Brief Peer Review Tool: Active Learning 
[bookmark: _heading=h.xd35h82ukn0k]Introduction
Active learning engages students directly in the learning process through activities like discussion, problem-solving, or application, rather than passively receiving information. 
Active learning significantly improves student outcomes by promoting engagement, deeper understanding, and equitable participation. Research shows that when students actively process, discuss, and apply course material, they retain more and develop stronger problem-solving and critical thinking skills (Freeman et al., 2014; Deslauriers, et al., 2019). Active learning can also significantly narrow achievement gaps, especially among underrepresented students (Theobald et al., 2020). Effective active learning creates a respectful and inclusive environment that encourages risk-taking and growth, aligning with core aspects of USC’s Definition of Excellence in Teaching.
[bookmark: _heading=h.vlcaw8d0kz4m]Document Submissions
1. A 1-3-page lesson plan describing your most effective or innovative active learning activity.
a. Be sure to include a brief statement of the learning objectives it is intended to support. 
b. Please ensure that evidence of the criteria below is explicitly demonstrated in your plan.
c. The peer review evaluation rubric is provided for your reference.
2. [bookmark: _heading=h.wka6d9sseawi]Any supporting materials (slides, handouts, discussion prompts).
Evaluation Criteria and Rationale
1. Clarity of Purpose
Does the activity clearly support specific learning objectives, and is its purpose made explicit to students? 
Transparent alignment between activities and objectives improves motivation and mastery (Wiggins & McTighe, 2005; Stamov Roßnagel et al., 2021).

2. Student Engagement
Does the lesson keep students actively involved?
Active participation enhances learning and retention and supports student self-regulation and curiosity (Freeman et al., 2014).

3. Inclusive Practice
Is the activity designed so that all students can participate and succeed?
Culturally responsive teaching and inclusive design (e.g., varied modalities, accessible materials, options for participation) foster equity and belonging (Dewsbury et al., 2022; Theobald et al., 2020).
4. Thinking & Application
Does the lesson help students apply course concepts using higher order cognitive skills (e.g., critical thinking, problem solving, analysis, evaluation, or creation)?
Encouraging analysis, creativity, and application supports deeper learning and mastery (Deslauriers et al., 2019; Liu & Pásztor, 2022).

5. [bookmark: _heading=h.409cue6id2rp]Timely Feedback & Reflection on Learning
Do students receive feedback on their learning during the activity? Do they reflect on their own learning?
Prompt, specific feedback improves learning outcomes and helps students adjust strategies. Immediate reflection on learning deepens understanding and helps students improve future performance (Wisniewski et al., 2020; Carless & Boud, 2018).
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[bookmark: _heading=h.ianjkdy27xku]Example Analytical Rubric–3 Performance Levels
	Criteria
	1
Below Expectations
	2
Meets Expectations
	3
Exceeds Expectations

	Clarity of Purpose
	Purpose of activity is unclear or disconnected from learning objectives.
	General alignment with objectives is mentioned and discernable in activity tasks.
	Purpose is explained to students during the lesson, and its goals are clearly aligned with stated learning objectives.

	Student Engagement
	Plan suggests students are mostly passive; limited opportunities for interaction.
	Plan suggests some students can participate OR activity plan offers brief moments of engagement.
	All students actively participate in applying course material for much of the lesson.

	Inclusive Practice
	The design does not include or address students’ diverse experiences or knowledge levels.
	Activity includes some strategies to support participation from students with different experiences or knowledge levels.
	Activity leverages the diverse experiences of students as part of the lesson or incorporates strategies to support students at various knowledge levels.

	Thinking & Application
	Tasks involve only recall or basic understanding.
	Some elements of activity require critical thinking or problem-solving.
	Activity consistently supports analysis, evaluation, creativity, or real-world application.

	Timely Feedback & Reflection on Learning
	Feedback is not part of the activity plan or is significantly delayed OR reflection on what was learned is not part of the activity plan.
	Feedback is planned but may lack specificity or immediacy OR planned reflection on learning is brief or unstructured.
	Students will receive ongoing, specific feedback during the planned activity AND will participate in guided reflection on what was learned.


[bookmark: _heading=h.cx21rtco0spa]
Example Analytical Rubric–5 Performance Levels
	Criteria
	1  
Not Present
	2 
Minimal
	3
Some
	4 
Strong
	5
Outstanding

	Clarity of Purpose
	Connection to course learning objectives is not apparent.
	Purpose is vague or implied.
	Brief mention of link to learning objective.
	Clear connection to defined objectives.
	Strong, explicit alignment with course objectives and student growth (professional or life skills).

	Student Engagement
	Plan suggests student engagement is passive– receiving information.
	Plan calls for or allows a few students to actively participate.
	Plan engages many, but not all, students.
	Plan requires most students to be actively involved.
	Plan meaningfully engages all students in applying course concepts.

	Inclusive Practice
	Activity assumes similar student experiences and knowledge levels.
	Brief references to diverse perspectives OR supporting course material are made. But, not both.
	Diverse perspectives or student experiences are reviewed OR Instructions for support are provided
	Diverse perspectives or experiences OR access to support materials are part of the application task
	Diverse perspectives or experiences, support materials, and peer or instructor support are integrated throughout activity.

	Thinking & Application
	Only recall-based tasks.
	Students demonstrate (articulate, illustrate, etc.) comprehension.
	Some critical thinking or application is required of students.
	Use of analysis or problem-solving skills are required.
	Requires synthesis, critique/evaluation, creativity, or real-world application.

	Timely Feedback & Reflection on Learning
	No reflection on learning is required in the plan OR no feedback is planned during lesson.
	Delayed feedback is planned OR brief reflection, but not both.
	Feedback is planned during activity OR a reflection component, but not both.
	Specific feedback is planned during activity AND a reflection component is included.
	Ongoing, specific feedback is planned AND guided reflection on learning is included.



[bookmark: _heading=h.4dpr9vwg6uym]Statement of AI Use in This Resource
[bookmark: _heading=h.2hnh92s9rf67]This resource was created with AI assistance. CET frames, develops, enhances, and vets all AI-assisted content to ensure accuracy, clarity, usefulness to instructors, and alignment with CET standards and USC policies. AI is used to generate outlines from templates, examples and use cases, and recommendations for editing.
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